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Qe 1. Introduction

The technological revolution has generated endless modes of communication

to produce meaning.

In second language acquisition, multimodality, the combination of different
channels, can be implemented to promote learners’ communicative and

intercultural competences.

Multimodality allows both material developers and practicing teachers to
design methodologies, materials, skills, and techniques, that can effectively

bridge the gap between acquisition and learning.

The foreign language classroom can recreate communicative settings that

should eventually result in effective learning outcomes.

In this seminar, | will present a multimodal approach to second language
acquisition with advertising as the cornerstone of intercultural

communication.
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Thefour pillars of education

¢ Ihstrumental basicleaming skills

¢ Foundational skills

¢ Presupposes'leaming to leam’

¢ Foundation for lifelong leaming

¢ Preparation for the leaming sodety

¢ Understanding others

o Leaming for work and life =
s Commetncles i del wit -;M;Jettforlunmdlgnty
unforeseeable stuations ‘i.”'“ty :
: bl
o Altemating study and work 'mrgjf“'ﬁ;“ eand

Source: Adapted from UNESCO, 19%.



| w=° The Function of Education

“The function of education
is to teach one to think intensively
and to think critically.

Intelligence plus character—
that is the goal of true education.”

— Dr. Martin Luther King, Jr.
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_Who ordered the apple

AT



Q@ 12 2. A Multimodal Approach to FLL

e Definition:
“The term multimodality refers to the combination of multiple sensory and communicative modes,

such as sight, sound, print, images, video, music, and so on, that produce meaning in any given
message.”

Mark Dressman, 2019
Available at https://onlinelibrary.wiley.com/doi/abs/10.1002/9781119472384.ch3

 Some examples:

1. Midnight sun in Iceland
https://twitter.com/i/status/1616437132028960770

2. Green comet passes Earth for the first time since Stone Age. @CNN 2/2/2023
https://twitter.com/i/status/1621234577913126917

3 Afshar, Vala 16/04/2023 Reciprocation
https://twitter.com/i/status/1647632845089783808

4. Appearances are deceiving The Guardian 1986

https://twitter.com/i/status/1632121571450970113



https://onlinelibrary.wiley.com/doi/abs/10.1002/9781119472384.ch3
https://twitter.com/i/status/1616437132028960770
https://twitter.com/i/status/1621234577913126917
https://twitter.com/i/status/1647632845089783808
https://twitter.com/i/status/1632121571450970113
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Develop multiliteracies
through multimodal
teaching

style
vocabulary

Author (or implied author)

physical
Aud i ence arrangement
music
nolse
spacing ] sillence
Pu rpose g proximity sound effect
E positiion
emphasis
tone of voice
Context

interaction

between people

Genre & genre conventions

Develop il through Mul g by Alison Yang is licensed under a Creative C & Adtribiution-NanC ial 4.0
License, In short, you can copy, distribute and transmit the work, but you must atiribute the work. The work is not for commercial purposes.

alisonvangweeblv.om




@ ume Example 3: Catch-22 choice

Which would you rather be?

BlelC)

very good looking OR very intelligent agus




B memsoio Example 4: Olympic Torch.
What else?

PARIS 2024
(b--*
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THIS ONE

RUNS ON MONEY THIS ONE
AND MAKES RUNS ON FAT

AND SAVES

YOU FAT
YOU MONEY
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Touching two Continents
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- wesoo - Exgmple 8: Healthy Eating Habits
and Learning

WI'II'I'E YELLOW ORANGE

to strengthen the  to fortify skin to prevent
immune system elasticity mﬂ?m mmum




L TV Advertising

e Paradigmatic example of multimodal discourse.

 Combination of different channels: acoustic and visual.

* Appealing, attractive, catchy, language.

* Use of persuasive techniques: humour, sex, avant-garde,
bandwagon, patriotism, celebrity endorsement, transfer.

* Use of rhetorical devices: irony, exaggeration, ellipsis,
repetition.

 Example: Kia Sorrento:

https://www.youtube.com/watch?v=BTYiU-Xge90



https://www.youtube.com/watch?v=BTYiU-Xge9o
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¥ oeLAG Nonverbal Communication

Nonverbal communication is the transfer of information through
the use of body language including eye contact, facial
expressions, gestures and more. For example, smiling when you
meet someone conveys friendliness, acceptance and openness.
Everyone uses nonverbal communication all the time whether
they know it or not.

https://www.indeed.com/career-advice/career-development/nonverbal-communication-skills



https://www.indeed.com/career-advice/career-development/nonverbal-communication-skills
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Example 11:
Armed to the teeth?



@ e Example 12: North & South
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P . ¥ e D an s e Caie
B . - e
IR g - 8 o i
| A A A it L



@ w=oo 3 Bloom’s Taxonomy and
Cognitive processes

Definition

Bloom’s taxonomy is a classification system used to define and distinguish
different levels of human cognition—i.e., thinking, learning, and
understanding. Educators have typically used Bloom’s taxonomy to inform
or guide the development of assessment (tests and other evaluations of

student learning), curriculum (units, lessons, projects, and other learning

activities), and instructional methods such as questioning strategies.

https://www.edglossary.org/blooms-
taxonomy/#:~:text=Bloom's%20taxonomy%20is%20a%20classification,thinking%2C%20learning%2C%20and%20understan

ding.



Blooms Taxonomy

© tips.uark.edu
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 DENALAGH Cognition vs. Learning

* Cognition
The process of acquiring and understanding knowledge,

through our thoughts, experiences and senses

* Learning

Acquiring knowledge through experience, study or being

taught
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L) e Cognitive Processes

Processes that result in learning

Learning requires cognition and cognition involves learning
First step in the cognitive learning process is attention.
Second step is memory in a process called “storage”

Third step is perception, which allows for reasoning, then
emoting, learning, synthesizing, leading to rearrangement and
manipulation.

Finally: retrieval and metacognition
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‘ Cognitive Processes

Feeling Executing
Thinking Analysing
Imagining Evaluating
Dreaming Creating
Predicting Classifying
Reading Comparing
Remembering Manipulating
Summarising Speculating

Understanding Inferring
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. Summarizing

ul Summarization enjoys an effect size of .74,
- x the same as reciprocal teaching. Used
: L B often, it has the potential to accelerate
| ; student learning by almost two years.
Summarization (d = .74) —| 5
Activities
About Summarizing Artidkts Bayrepenintion

The ability to summarize a text is often taken as a
marker of reading comprehension. For students
who struggle with comprehension, explicit
summarization training is a recornmended.

Summarization is about:
e Finding what's worth keeping.
¢ Deleting unnecessary material, or
e Disregarding material that is redundant.
e Substituting a subordinate term for a list of
items
e Selecting a topic sentences

Purpose

You may already teach summarization. The
purpose of this activity is to broaden your
understanding of how an effective,
evidence-based instructional strategy can work
better with digital tools.

Directions
In this activity, you will try different ways to
provide explicit summarization training.

1) Divide into groups of 2-3

2)  Usethe QR codes to access a website
focused on a different summarization
activity.

3) Access the website matching your QR code
and engage in the activity

4}  Be prepared to report back to the group
when time ends.

hitps://go.mapd.ora/sgd3

@mguhilin
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gesml COGNITIVE LEARNING STRATEGIES

REGULATED
LEARNING

A one-pager summarising six cognitive strategies that teachers might become
familiar with in order to pramote self-regulated learning in their classrooms.

SERIES

PART 1

COGNITIVE
STRATEGIES

n INTERLEAVING

refars to the p f
between related |deas, topdcs or conceptsw hen
stukying Oneof the sgnificant benefits of this
histhatit supports stedents to make
connections with and between the content
being leant, rathes than lea ming keowledge
discreatly. it sefiortful, too - stucy| ng through
Interteaving s harder than stedying the same
thing for a lang time, Implement through
synoptic testing, chunking. compareand
conmact tasks, 5500 problams, independent

practice gtasks.

n ELABORATION

El h of wipl and
describing topics and concepts in detail, making

between new and prior b
Elabaratinn supportsstudents to thirk about
the relationship between different i deas, and
explore and consolidate whatthey are leaming
abiout Connecting new deas withwhat is
already}

lh&'m mote m:cvs.\huly rmphnnnl |hmugh

sell- xing asking probing and

Bl sraceoeracrice

of how we learn. Unlike
massed practice, orcramming. spaced practice
refers ta the process of spacing out the study of
tha content to be leamed over bme. It is
effective partly beca use itenables us to begin
1o forget the content, theréby reducing retrievsl
strength and boosting storage streagth. The
resultant retrieval is effortful, whichuldmatety

£ T g ga strength.
dally-weekly-monthly review, andshert feedback
foops.

Cognition is the mental process
Weinstein Jones and Megan Sumeracki, co-founders uf The Learning Scientists, suggest sin
cognitive strategies for which the evidence base in cognitive psychology is robust, Hamessing
these strategies can help teachersto build students’ capacity for self-regulated learming.

NPT TP

in and leaming. Jude

n CONCRETE EXAMPLES

Concrete sxamples support students to make sense
of nbsuac tideasand tOI‘LEp(S Human memory is

rhanmhcrrm t mfml’ﬂu!’ﬂn[Pa'\rm 1%94), Abm.«:r
difficult to store

in LTH - suppearting students te make inks

bebween the idea they're studying and an

explicit, concrate examplecanhelp, Implemeant

througs P hes
(including the use of concrete leaming aids), hands-

videos, +: i

n RETRIEVAL PRACTICE

Retrigval practiceinysives recreating scmething
you'velzamed in the past from your memery, and
thinking about |t fightnow. Retrieval practice
dore wel | should be effortiul - esery iterationof
successfisl retrieval attens cut the student’s
forgettng curve. boosting booth storageand
retrieval strength. Retrieval practice helps
studants to usedt orlose f, aswell as improving
studants' understanding of their ownlearning
praGeSS Implement through show me routines,
and

elaborative interagation.

I ovaLcooine

Duat coding isthe process of comBining verbal
materials with visual materials. When you have

wiswcls -it

s pou two ways ofremembering the
lerter o, Cambining

with weards is aneffec tive way [0 s tudy | Mayer &
Anduerson, 1992), It isimpertant that teachers
support students to careful match the to-be-
learned materialio an appropriate form of visual,

u:'won strip i.d‘l’-gral:s. g:apli‘c wgan'ne‘rsa el
word diagrams.

Created by: MATT STOME | @M SoaeEaglah | (llustrations by: OLIVER CAVIGLIOU! and MATT STONE
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Example 19: Critical Thinking

90+ CRITICAL THINKING STRATEGIES FOR LEARNING

Analyze
Interpret
Infer

Use the TeachThought
Taxohomy

Separate cause and effect
Prioritize

Deconstruct

Reverse Engineer

Write

Reflect

Separate the subjective
from the abjective

Be vigilant in distinguishing
beliefs and truths

Analyze underlying assumptions

Use formal andfor
infarmal inguiry

Use the 5'Ws
Use spiral thinking
Concept-map

Illustrate what's known,
currently unknown,
and unknowable

Use Bloom's Taxonomy
Apply informed skepticism

Use question and
statement stems

Explore the history of an idea,
stance, social norm, etc.
[especially change over time]

Debate

Analyze fram
multiple perspectives

Transfer

Be patience

Adopt the right mindset
Humility

Judge

Understand the relationship
between beliefs, observations,
and facts

See'truth’in
degrees/nan-binary

Curiosity
Creativity

Explore the nature of thinking
and belief [this sets the stage
far long-term critical thinking)

Separate people from
their ideas

¥ o

Explain the significance
Challenge something
Predict and defend

Form a question, then improve
that question before
gathering information

Revise a question after
infarmationfobservation

Critigue something
Observe something
Revise something

Transfer a lesson or
philosophical stance fram one
situation to anather

Improve an existing idea

Compare and contrast two
or more things

Test the validity of a model

Separate causes
from symptoms

Identify the primary and
secondary causes of a problem

Adapt something for
something new

Make a prediction and observe
what occurs

Narrate a sequence
Identify first truths

Study and visually
demanstrate nuance

Identify and explain a pattern

Study the relationship between
text and subtext

Elegantly emphasize nuance

Critically evaluate a socially
accepted idea

Use model-based learning
Take and defend a position

Recard notes during and after
observation of something

Keep a thinking journal

teachthought
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(F)= B bl
/‘ _k‘--.. citizen founcation

The Ultimate Cheatsheet ior

\

Want to exercise critical thinking skills? Ask these questions
whenever you discover or discuss new information. These are
broad and versatile questions that have limitless applications!

... benefits from this?

... is this harmful to?

... makes decisions about this?
.. is most directly affected?

... have you also heard discuss this?

... would be the best person to consult?
.. will be the key peaple in this?

... deserves recognition for this?

Who

... are the strengths/weaknesses?
... is another perspective?
... i5 another alternative?
... would be a counter-argument?

.. i§ the best/worst case scenario?

... i most/least important?

... Gan we do to make a positive change?
... is getting in the way of our action?

... would we see this in the real world?
... are there similar concepts/situations?
«« i5 there the most need for this?

... in the world would this be a problem?

... can we gel more information?
... 00 we go for help with this?

... Will this idea take us?

... are the areas for improvement?

... is this acceptable/unacceptable? ... will we know we've succeeded?
... would this benefit our society? ... has this played a part in our history?
... would this cause a problem? ... can we expect this to change?

.+ i3 the best time to take action? ... should we ask for help with this?

.« is this a problem/challenge?
... is it relevant to me/others?
... is this the best/worst scenario?

... are people influenced by this?

... is this similar to ]

... does this disrupt things?

... do we know the truth about this?
... will we approach this safely?

«. should people know about this?
... has it been this way for so long?
«. have we all i this to | p

... is there a need for this today?

... does this benefit us/others?

... does this harm us/others?

... o we see this in the future?

... can we change this for our good?

globaldigitalcitizen.org
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Escaping from our Comfort Zone

find
purpose

deal with
challenges
affected and problems
by other's
opinion

live
dreams

COMFORT ' FEAR LEARNING GROWTH
ZONE ZONE ZONE ZONE

feel safe and find acquire
in control 4 excuses new skills set
new goals

lack
self-confidence

extend the

comfort zone .
realize

aspirations
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Who's afraid of mistakes?

B ANYONE WHO

,Q

» HAS NEVER MADE

A MISTAKE HAS
NEVER TRIED
ANYTHING NEW.

Albert Einstein
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Example 24:
Imagination/Creativity

A2 Benefits of Cr&n.{.iviE:B

LN 4

Crea:|’w|’r5 ollows you 3 —
+o upress .tjou.rS&l‘F ‘\

<5 P
; Crea:l'lw"' ‘ @
) ()P Cn‘-.'a.‘|'lvl+5 promotes thinkin
D multi- obsc:plmar_lj ‘ g ,‘c,\ch’- the _ 9
Crwd’iviﬂ, reduces Creativit I 4 4 '1’- and
@ stress and anxie*l*g il Bhintiiriin P"°H°"‘ 5°IV'"3

Your e and have fun!

Creativity gives
Yyou a sense ’@
. @ Crna:l‘wl'ly can link of parpese

Yyow to others with the Crea.’fivi',‘g improves

same passion owr al:lh‘h:)
'E)C.U.S

Creativity promotes Cre.a.+ivi+5

risk-taking ¢ iteration is a _— encourages

pre-requisi+e @ us To be
for innovation |i{'_e-|ong learners

. Crea‘hvifﬂ now is as important in education as [i+erac5 and we should treat it with the same status.
-Ken Robinson

= Creativity | cu;Ls
Q re viTy le ‘_‘ 4
T +o Fe.e.lm s of (;éé

accompl |sh ment
p

and pride

B Creati vi‘hj

Y42omyInp oga|ﬁs@
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@ uzee 4. Content and Language
" Integrated Learning (CLIL)

* European Union policy to promote bilingualism in Europe
 Antecedent: Content Based Instruction (CBI)

* Lexisis central in integrating language and content

* Grammar is a resource for communicating content

* Language is text and discourse-based

* Language use draws on integrated skills
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€< CLIL Principles

Content matter is about the learner creating their own
knowledge and understanding and developing skills

Content is related to learning and thinking processes
(cognition)

The language learned needs to be related to the learning
context to learning through that language

Interaction in the learning context is fundamental to learning

Intercultural awareness is fundamental to CLIL



e e The 4 Cs in CLIL

The 4Cs Framework integrates four contextualized building blocks:
content (subject matter), communication (language learning and
using), cognition (learning and thinking processes) and culture
(developing intercultural understanding and global citizenship). In so
doing, it takes into account the integration of content learning and
language learning within a specific context and acknowledges the
relationship that exists between these elements. (Coyle, Hood, &

Marsh, 2010)
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i

Context

$xajuor

Cognition

b

Context

Context



e

" UNIVERSIDAD

DE MALAGA

= Match the words in the box with A-D.

‘1 Read the fact sheet again. Answer the

Example 27: A CLIL Lesson

IL 2 = Geology: the water cycle

what do you know about where our water

comes fromy

Lu match the words in blue with definitions
1-7.

1 chang
2 changes from gas into liquid
3 raunfall

s from liquid into gas

4 water when it exists in the air

5 the part of the land or body of water at the top
6 |ce s in this state

7 water at room temperature (s this

2 Read and listen to the fact sheet. What
happens to water when it falls to Earth?

condensation evaporation
precipitation water returns to the sea

questions.

1 What is true about the armount of

water we have on Earth?

Why does water vapour condense?

What happens to a glass of water on a

hot day?

4 MName two forms of precipitation. Do
you know any mare?

5 What are the three states that water
can be in?

2
3

25 Put it together Work in
pairs. Create a poster to show what
happens in the water cycle. Include

CLHL  comgpm om ety

I can understand a text about the water cycle and create a poster abaut it.

Now here is a challenge for you. Go and get a glass of water
and take a look at it Can you guess how old it is? Well, your
water perhaps fell from a cloud just a couple of weeks ago,
but it has been around for the same length of time as planet
Earth! That means that your glass of water was around when
the first creatures swarm in the sea and when the dinosaurs
roamed the Earth. But how is this possible?

The fact Is that the quantity of water on the Earth remains
the same over tme and it constantly goes through the water
cycle. In the cycle, there is continuous mMovement of water
on, above and below the surface of the Earth. Firstly, the

sun heats the water in the river s and oceans, and It
evaporates into the air. Plants and tn lose water too and
this also goes up into the air. The water vapour then cools and
into small drops which form clouds. You can see

conden
how cond
of water on a hot day, After a short time, water fram the air
condenses onto the cold glass

ensation happens If you look again at your glass
)

3 is that the clouds
hold the

Back to the sky, though, and the nes
gradually get heavier and h
water any m nd it fall
Water can change states fr
the cycle, but any form o
called precipitat

‘When on Earth, some of th
streams and becomes surf
and forms underground ri
flowing back to the seas anc

5 Now watch 1t Scanned by TapScanner
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e Critical and autonomous thinkers?
 Artificial Intelligence (Al) and Assessment
 Engaged with our planet?

* Creative learners?

* Competitive or cooperative individuals?

* |nclusion
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EINDING COMMON
PURPOSE INA
SHARED THREAT

JOSE ANDRES
A CHEF’S PANDEMIC
BELE AN

HEALTH WORKERS
ON THE FRONT LINES
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The New Food Pyramid

USE SPARINGLY:

RED MEAT & BUTTER

REFINED GRAINS: WHITE RICE, BREAD & PASTA
POTATOES

SUGARY DRINKS & SWEETS

SALT

OPTIONAL: ALCOHOL IN MODERATION
(Not for everyone)

HEALTHY FATS/OILS:
OLIVE, CANOLA, SOY, CORN,
SUNFLOWER, PEANUT

& OTHER VEGETABLE OILS;
TRANS-FREE MARGARINE

DAILY MULTIVITAMIN
PLUS EXTRA VITAMIN D
(For most people)

WHOLE GRAINS:
BROWN RICE,

WHOLE WHEAT PASTA,
OATS, ETC.

VEGETABLES & FRUITS
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Example 30: Couch potato

{16 ALL INYOUR HANGS

oot I oA
IN YOUR HANDS

Stoul peopie do nat ga in for sports, quilte ofien findng an sxcuse - “fs genalics”. | am sl
8 bony persan’. In general thay believe iheir body shape does nol depand on them.

w Tecraabe direct mall (0 the shape o origaml. A paraan will recelve & sheel wilh a piclirs
of & wiout perwen with a marual Only @ couple of sauy moves and you will have a figure
of an athlele In yeur hands. Very easy. It 15 same easy in Spori Lite where making some
moves you can turn your stout Bady il athiatic oo, Aftar all. our shape is in our hands,
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The Seven Digital Deadly Sins

L -,
ust o Ttimnder
Gluttony
Glovo
Greed amazon
Sloth
NETFLIX
Wrath =t
Envy l@'
Instagruoum
Prid
rae Linked ™
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OOCIAL MEDIA

With

T XPLAINED Gotes

3 | Like Coffee Q ‘
+ 3
e

| am dlinking #COﬁEE;\ Hg?

3 ¥ | am good af drinking Coftee

W Watchme as | drink coffee.

_———— T ——
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A glitch in the matrix

TAY! [ wan |

WIN | 1HI
FVEN |I|1-.|'|'|' i -|

& [
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@ i 6. Concluding Remarks

« Communicative Competence (CC) should go hand in hand with Intercultural

Competence (IC).

* Multimodal materials tend to be much more engaging and motivating than

traditional modes.

*  When diverse modes come together, the result is a more effective learning

experience.
* Multimodality allows for authentic learning scenarios.

 Multimodality reduces the gap between the artificiality of the classroom and

real communicative environments.

 Multimodal materials provide models that can eventually trigger learners’

creativity

* Multimodality fosters manipulation, speculation, enquiry, prediction,

investigation, creativity.
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Example 36:
A penny for your thoughts

If you do not study,
you will end up like him.

2

If you study well,
you will be able to make
a better world for him.




@y Example 37: Ockham’s Razor

' 'P
Sm\i AWRY g |
NEGATWE Peopb e |

THE\| HAVE &
PROBLEM FoR EVERY 'n

SOLUTION, |

- ALBERT EINSTEN \
|
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Example :
If you pay peanuts...

oo 1 guess
1 thought the point o you're right,
life was to be happy, | but we al|

help others ahd make [Cah't become
the world a better place\ teachers.
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ank you!
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